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8,837

CHILDREN

(4,170 girls; 4,667 boys) in primary schools against a
target of 9,000 (3,780; 5,220 boys) have been reached

20 Community Education Committees

(CECs) of all the model schools are
working with the
head teacher to address child

protection issues in
and around the school

20
SCHOOLS

All the 20 schools have created development
plans and implemented them with specific targets

89%

89% representing 963 (487M; 476F)

out of the enrolled 1,083 (532M; 551F) learners
in Accelerated Basic Education (ABE) have been
reintegrated in various primary schools.

1,343 (449M; 894F) out of which 135 (28M; 107F) are

people with disabilities attained functional literacy and

numeracy. This figure represents 92% of the learners
enrolled.
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!
TEACHERS

(110M; 13F) are
delivering competent
lessons.

67% - 67.94%

The mean in non-model
schools also increased
marginally by 0.94%
from 67% to 67.94%

Initiated Technical Vocation
and Education Training
(TVET) meetings which shall
inform formation of TVET
working group/ task force
in Kismayo to inform
regulatory mechanisms
within the sub-sector

864 Grade three pupils sat 8
the Measuring Learning Achievement (MLA) test
to assess their understanding of concepts and
application of skills that are commensurate

with their level of learning.

4

Establishment of linkages with the private sector for
significant participation in Technical Vocation
and Education Training (TVET) activities including
curriculum review process based on industry needs
and post-training internship opportunities




Strengthening Equity Access and Quality in Education (SEAQE) is a NORAD funded project that is
implemented by ADRA in South Central Somalia. The Project aims to increase education opportunities
for poor and marginalized children, youth, women and their families to contribute to thriving, peaceful
societies in Somalia. To help realize the education dream in Somalia, SEAQE project is designed to
deliver the following outputs:

1. Improved management of quality basic education and non-formal education by local government
2. Strengthened capability of communities to support quality and inclusive education services

3. Improved education infrastructure

4. Improved teaching and learning environment in schools/learning centres

5. Women, vulnerable youth and children trained in cross cutting issues and life-skills

INTRODUCTION

The project currently supports 20 primary schools, 9 ABE (Accelerated Basic Education) and 11 NFE
(Non-Formal Education) centres across the states. The primary schools are classified as Model and
Non-Model based on the level of support they were initially meant to receive. However, the project
has provided support equitably to all schools.

The model schools were meant to benefit from the following:

* Infrastructural support (building new schools/classrooms and rehabilitations)
* Extra curricula activities

» Strengthen Community Education Committees (CECs)

* Training teachers and headteachers

*  Community Advocacy

* Training local authorities within the school administrative areas
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Ahmed Osman Siyah, the Director General at the Ministry of Education in Kismayo

How has SEAQE supported the education ministry?

SEAQE built the capacity of the ministry through
various training. Equipped the ministry with office
furniture.The technical and vocational educational institutes
were renovated like the Kismayo Technical Institute and
the youth are now going back to school. The project is
also paying incentives to 9 District Education Officers,
three technical education officers and one-education
supervisors. The project has also bought teaching learning
materials in Gedo and Lowe Juba regions.

What has been the highest impact of the project in
the region?

Therearevery manyimpactbutthreearethehighest.
One is quality education in terms of renovation of schools
and incentives to teacher. This has led to more children
attending schools and the teachers being motivated
to teach. The other impact is capacity building of the
ministry. This has enabled the ministry to reach its
potential and develop its strengths. Before SEAQE came in,
the ministry was understaffed with only 14 staff. Through
SEAQE we were able to add |3 more staff who are skilled
and able to stretch their support to different districts. The
third highest impact is on youth development. This was
done through renovation of technical institutions and now
more youth are enrolling in these centres.

Despite the great impact the project has had, what
are some of the gaps or missing links that need
addressing?

One is on the special need education. The major

one is that there is no standard school for children with
special needs and they are being taught in the normal
schools, which is demotivating as they are at times laughed
at, then there is the toilet issue for those who cannot
walk. Staff retention is also an issue. The qualified staff are
moving on to other areas and this affects learning. There
is also the need for an examination centre in Kismayo.
This will reduce on the expenses to print examinations
externally.

What was the level of engagement during the
project?

There was a lot of consultations from the project.
We were consulted all the time and our feedback was put
into consideration.

What is your sustainability plans for the project

The ministry is willing to take over and run the
project, but the country is still recovering from the war.The
education sector is also allocated a very small amount from
the nation’s budget.With the government’s help, we will be
able to take over some schools but not now. Right now, we
still need people to stand and walk a few more steps with
us, for us to be stable.

Final words?

The community appreciates the work that has
been done. This project has also brought together the
community and the government as we work together.
Lastly, | pray that we may get more funds to bridge the gaps
that we already have.
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CHALLENGES AND MITIGATION MEASURES

» Frequent changes of regime occasioned changes at
the ministry of education prompting change of key
ministry personnel. Embedded Technical Advisor
and Officers who remained with the ministries
despite regime changes

Protracted drought spells adversely affected retention
in schools. We reached out to emergency funding
opportunities to help alleviate the suffering though
not all areas were responded to due to inadequate
funds.

Lack of transparency and accountability among some
ministry of education staff who did not fully disclose
and remit the contracted amounts towards
the support of personnel for capacity development
that led to demotivation. The support was
discontinued.

* Pressure

* Inadequate resources to address the needs for TVET

especially training equipment which are very costly.
Reduced the number of supported TVET centres from
three to one.

to meet the increasing demands for
education as more areas are liberated and new states
emerge. Reduced the budgetary support for other
regions by sharing equitably the available resources
with all.

» Low qualification of teachers that reduced the

essence of quality education in the programme.
Employed teacher mentoring as a cost-effective
measure

o Lack of policies and regulatory mechanisms to

streamline the undertakings of actors in the education
sector. At least one policy was developed and is in
draft.

LESSONS LEARNT

Teacher quality

« Effective mentoring does not only depend on the
technical competence of the mentor but also requires
the mentor’s social abilities in communication
and interpersonal skills to enable them build
trustful relationships with the mentees. Reflective
inquiry will succeed in trustful relationships.

» Weeklong induction workshop is only useful to the
extent that many teachers are gathered with less
personalized attention to the capacity being imparted.
It is also a costly process because it does not
guarantee value for money. Teaching is a profession
whose effectiveness is determined by several factors
that the duration of induction trainings is too short to
offer.

*Reflective conversations are critical in the mentoring
process and mentors should facilitate learning with
out taking over. Reflective conversation can be a risk
especially where the mentee feels judged as opposed
to being guided and supported. This therefore means
that the emotional intelligence of the mentor is

essential for the mentoring process to succeed. Lean
and precise feedback is encouraged.

Focus on achievements gives recognition and
confidence to mentees and confirms that they are
valued as members of the collegiate community,
irrespective of  the challenges that may prevail.

2. Capacity Development of the Ministry of
Education

If not properly managed, Technical Advisors can be
an antagonizing force in the ministry of education
(MOE). There is a likelihood of exerting so much
pressure to the sponsoring organization to do so
much for the ministry or a tendency to patronize the
MOE which is potential for conflict. Therefore, clear
terms of reference (TOR) including the reporting line,
often the Director General in the
Ministry, and contracts not longer than six months
that are subject to performance review before
reengagement, has helped ADRA to manage Technical
Advisors better.
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Capacity development is long-term in nature and
financially intensive. Embedding of technical advisors
and technical officers in the MOE does not only ensure
workplace mentoring and assessment of performance
of the technical officers as the mentees but also ensures
that departmental heads benefit the technical know-
how since the expert spends time with the mentee
within the directorate. Joint activities like monitoring
were undertaken as a team to reinforce learning even
in the field.

Sustainability and Exit Plans

Construction and renovation of school infrastructural
facilities (new school, classrooms and water points)
Policy review and development of special needs and
inclusive education

Capacity  development of the MOEs to
develop human resources and systems (embedded
technical advisors and technical officers in ministries)
Training of CECs to own and sustain the
provided education services by ensuring learning takes
place in schools, well-being of children is ensured,
constructed infrastructure is well maintained and
more importantly, implementation of the school
development plan.

Facilitation of education coordination
meetings and technical working groups by
co-chairing with the MOEs to nurture practice.
The MOE sends out invitations for the monthly
meetings which also takes place at the MOEs premises
Full engagement of the MOEs through
education supervisors, regional and District Education
Officers (DEOs), quality assurance officers including
the CECs to conduct independent monitoring, give
feedback to stakeholders and develop action plan.
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CROSS CUTTING ISSUES

Gender:

e Gender was addressed from the point of
representation in decision-making and responsibility
of different stakeholders.

* Arequirement for Community Education Commmitees
(CECs) to have 40% women representation was
advocated for and achieved in more than 10 of the 20
schools.

* Women are now taking over prominent positions
of decision-making. One of the model schools
has a female CEC as the chairperson. SEAQE
continues to support two female technical officers since
women’s representation has been low in critical
positions, partly because of limiting opportunities.

* One officer was the gender focal point in Galmudug
while the other was responsible for teacher training
and development who was appointed to be the Director
of Teacher Training at the Federal Government.

* On the flipside, the challenge of female teachers in
schools persisted despite sustained advocacy to recruit
more female teachers by the CECs and the MOE:s.

Inclusion:

¢ Children with disabilities encouraged to go to school
through community mobilization

« Special needs education (SNE) teachers to provide
specialized child-centred pedagogy in braille and sign
language.

* Psycho-social support and child-to-child clubs
establisshed and they address psycho-social needs of
children from internally displaced persons (IDPs),
minorities, returnees and orphans.

« CECs ensured seamless integration of
marginalized children in schools.

* Disability organizations guide on the mobilization
methodology, provision of content materials for
teaching in braille and sign language.

* Consultant for policy development on special needs
and inclusive education, currently in draft.

the



CHILD PARTICIPATION

Children clubs were established in schools to promote increased and focused participation of children in
life-skills and co-curricular activities.

The school clubs were re-organized and remained active for peer support in each of the 20 primary schools.
The clubs include debate, hygiene, peace, environmental, sports, journalism and girl’s empowerment
forum clubs. At least three clubs exist in each of the primary schools. Each club is run by a steering
committee of 10 members with equal gender representation under the oversight of a teacher as a patron.
Child clubs are child-led entities that teach children leadership, responsibility and learn to support each
other as peers. To promote potential for participation, the clubs are open to all children in the schools to
serve their interests and not a preserve of only a few steering committee members.

Trainings were conducted for students, school heads, teachers and CECs mainly to impart knowledge
and skills on the broader concept of child-friendly schools where teachers, students and CECs understand
approaches to meet the emotional, social and physical needs of all children.

The project team participates in monthly feedback sessions with the clubs to gather information about
student’s needs including other special concerns and emerging issues. The clubs have provided forums
for informal bonding through communication and networking.

CHILD SAFEGUARDING

The organization has a Child Protection Policy (CPP) and Code of Conduct that spells out expectations
and provisions to anyone associated with the organization (staff, contractor or partners) and deals with
children.

Inductions have been conducted to sensitize staff on the importance of safeguarding children in our
interventions.

In the event of violation of child rights, there is a reporting mechanism. At the field level, specific
project officers have been assigned the responsibility of Child protection focal points in the field. The
officers have direct links and contacts with the CECs of the schools they are responsible for.

The project strengthened the advocacy and action of CPP and practices through trainings of CECs,
teachers and religious leaders as influential stakeholders as well as engagement of activists to help in
awareness creation on what holds and the responsibilities of duty bearers.
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